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SOS-Hermann Gmeiner International College (SOS-HGIC) assessment policy must be 
read together with the SOS-HGIC Academic Integrity Policy and Inclusion Policy. 
 
SOS-HGIC is a unique IB-continuum school, comprising the 4-years of pre- 
university education. We offer a 4 year programme comprising two years of the 
International Baccalaureate’s Middle Years Programme (MYP), followed by 2 years of 
the full IB Diploma Programme (DP) which the school was the first to pioneer in 
Ghana in 199. 
 
SOS-HGIC is a highly academic boarding school for students from SOS Children’s 
Villages across Africa together with students from the host nation, Ghana. Its motto 
is Knowledge in the Service of Africa and its ethos is rooted in providing an excellent 
pre-university education while nurturing students to use their leadership skills and 
diverse talents for the benefit of their local communities and for Africa. 
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Mission Statement, Philosophy and Objectives 

The Mission of SOS-Hermann Gmeiner International College is to provide a school of 
academic excellence for students from SOS Children’s Villages from all over Africa, 

together with students from the host country, Ghana, in a spirit of Pan-Africanism and 
an awareness of the social needs of society. The School’s philosophy embraces 

internationalism in its widest sense, a commitment to uplift Africa and active service 
to the community. Its educational mission is holistic in nature, aiming to develop all 

students into confident adults capable of facing the challenges of a fast–changing 
world, by inculcating in them critical and analytical abilities which will equip them to 

become compassionate thinkers who are aware of their common humanity, with a 
belief and pride in themselves as Africans. The College’s ultimate mission is to 

graduate life-long learners who are fully prepared for the best universities worldwide 
and who are also committed to putting their knowledge, skills and resources into 

developing their continent, Africa. 
 

 
IB mission statement 

The International Baccalaureate aims to develop inquiring, knowledgeable and caring 
young people who help to create a better and more peaceful world through 

intercultural understanding and respect. To this end the organization works with 

schools, governments and international organizations to develop challenging 
programmes of international education and rigorous assessment. 

 
These programmes encourage students across the world to become active, 

compassionate and lifelong learners who understand that other people, with their 
differences, can also be right. 
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IB Learner Profile 
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Part A: The Nature of Assessment 
 
What is assessment? 
Assessment is a fundamental and integral to the learning process – concerned with 
the evaluation of student learning, progress, assessment readiness and attainment. 
It is important that assessment: 

• reflects what is taught 

• is based on clear instruments for assessment that are communicated to 
students 

• is subject to consistent procedures and policies articulated to everyone 
involved 

• provides relevant feedback as appropriate to students 
 
SOS-HGIC is a whole-IB school, offering a two-year Middle Years Programme (MYP) 
and the two-year Diploma Programme (DP). As such is committed to the philosophy 
and approach to assessment espoused by the IB. 
 
What is assessment for? 
 

o The purpose of formative assessment is to monitor students' learning so 
as to be able to identify strengths and weaknesses that can guide 
subsequent teacher planning and provide feedback to students on their 
current capabilities. Formative assessment is sometimes referred to as 
assessment for learning. 

o The purpose of summative assessment is to evaluate student learning at 
the end of a unit of work, or at a particular juncture of, or the end of, the 
course, so that performance can be compared against some agreed standard 
or benchmark. Summative assessment is sometimes referred to as 
assessment of learning. 

o An initial assessment to establish level of competence at the start of the 
work may be undertaken - this is called diagnostic assessment.
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Fig 1. Two possible differences in how formative and summative assessments are used 
[Image Source: https://resources.ibo.org/ib/topic/Assessment/works/edu_11162-47165?root=1.6.2.8.5&lang=en] 

 

What are the key concepts for evaluating the quality of an assessment 
task? 
In the construction and evaluation of assessment tasks, three key aspects must be 
borne in mind: 
 

• An assessment is valid if it measures what it is supposed to measure 

• An assessment is reliable if it is produces consistent results across different 
students, assessors or circumstances 

• An assessment is authentic if it sets a task to be performed in a meaningful 
real-life setting 

 
Validity: an assessment is valid if the test 
actually measures what it states it measures. 
 
Reliability: an assessment is reliable if the 
student gets the same result if the test is 
repeated.  
 
Authenticity: an assessment is authentic if the  
task is presented as it would appear in a  
real- world situation.     Fig 2. Evaluating quality of assessment  

  

 
 
 
 
                Assessment 

https://resources.ibo.org/ib/topic/Assessment/works/edu_11162-47165?root=1.6.2.8.5&lang=en
https://resources.ibo.org/ib/topic/Assessment/works/edu_11162-47165?root=1.6.2.8.5&lang=en
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What is the IB position on these aspects of assessment? 
IB insists that learning, teaching, and assessment effectively inform and influence 
one another (standard 0404). In order to achieve these interconnections, the 
following practices are advanced: 

1. Students and teachers use feedback to improve learning, teaching and 
assessment 

2. The school uses assessment methods that are varied and fit-for-purpose 
for the curriculum and stated learning outcomes and objective 

3. The school administrates assessment consistently, fairly, inclusively and 
transparently 

4. Students take opportunities to consolidate their learning through 
assessment 

 
Practice 1 emphasizes the importance of formative assessment.  
Practices 2 and 3 connect to the validity, reliability and authenticity of assessments. 
Practice 4 refers implicitly to the “backwash effect” in which assessment is used to 
shape subsequent learning experiences.  
 
Teachers should aim for a positive backwash effect in which assessment 
enhances the quality of teaching and learning by guiding teacher planning without 
allowing it to consume disproportionate resources or to dominate the educational 
landscape. 

 
Fig 3. Backwash effect 
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Backward design is a model for creating such a positive backwash effect in which 
the role of assessment is sandwiched between the identification of desired learning 
outcomes and the planning of learning experiences. The assessment is designed 
with the learning outcomes in mind and provides a measure of the success of the 
learning experiences to which students have been exposed. 
 
 

 
Fig 4. Relationship between objectives, outcome and design 

Image source: https://resources.ibo.org/ib/topic/Assessment/works/edu_11162-47165?root=1.6.2.8.5&lang=en 
 

The IB’s position is that, while all of the three aspects of assessment outlined above 
are crucial, validity and authenticity should not be compromised by an unrealistic 
obsession with maximising reliability. Hence the assessment tasks set by the IB, and 
the kinds of tasks that the IB encourages teachers to develop, focus on meaningful 
assignments in which skills and capabilities can be applied to novel situations. The 
primacy of validity and authenticity can be summed up in the mantra: “we should 
test what is important; not judge as important what we can test”. 
 
This emphasis places some extra demands upon stakeholders. It renders the setting 
and marking of tasks more time-consuming, requires students to put more effort 
into preparation and knowing how to respond, and it means that on some occasions 
a residual degree of subjectivity in the assessment may need to be tolerated.

https://resources.ibo.org/ib/topic/Assessment/works/edu_11162-47165?root=1.6.2.8.5&lang=en
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What are the various types of assessments that can be deployed? 
There are many different types of assessment task that are suitable for measuring learning of different kinds: 
 
Types of Assessment Tasks 
TASK TYPE EXAMPLES OF RELATED SKILLS DESCRIPTION 
Written examination ● Communication 

● Organization 
● Affective 

● Reflection 
● Critical thinking 
● Transfer 

Formal individual test on substantial course material 
administered under controlled conditions 

Unit test ● Communication 
● Organization 
● Affective skills 

● Reflection 
● Critical thinking 
● Transfer 

Formal individual test related to a completed unit of work 

Presentation ● Communication 
● Collaboration 
● Organisation 
● Reflection 
● Information literacy 

● Media literacy 
● Critical-thinking 
● Creative thinking 
● Transfer 

Individual or group oral submission to the teacher, class or 
other audience 

Project ● Organisation 
● Creative-thinking 
● Transfer 
● Collaboration 

● Information literacy 
● Media literacy 
● Communication 
● Affective 

Sustained task culminating in written product or exhibition 

Portfolio/Dossier ● Organisation 
● Creative-thinking 
● Transfer 

● Reflection 
● Affective 
● Collaboration 

Collection of items that relate to one overarching assignment 

Investigation / 
Laboratory report ● Communication 

● Information literacy 
● Media literacy 
● Reflection 

Written account of practical work undertaken in a science 

Listening ● Reflection ● Critical thinking  

Blog post ● Reflection 
● Media literacy 

● Information literacy 
● Communication 
● Social 

Typically a written academic reflection of student learning 
based on a concept on topic which allows students to engage 
with other colleagues and provide adequate and relevant peer 
feedback and opportunities for discussions 
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The type of assessment task must be selected with the desired learning outcomes in 
mind, and its suitability for measuring them. 
 
What is the difference between marks and grades? 
It is important to maintain the distinction between marks and grades at all times. 
 

o Marks: marks can be allocated to specific elements of a particular 
assessment task through the use of a mark scheme – taken together, they 
indicate the proportion of the task answered correctly. Marks can also be 
awarded by using some assessment instruments other than markschemes 
(see below). 

o Grades: grades are measures of quality that indicate student attainment by 
making a professional judgment based on a defined standard. They carry the 
same value regardless of the specific tasks used to generate them 

 
Marks can be awarded according to the specifics of the task set, whereas grades are 
always awarded on the basis of publicly-defined descriptions of performance, known 
as grade descriptors. 
 
The IB aims for criterion-related assessment in which grades are determined on 
the basis of written descriptors. For most courses, grades are awarded on a scale of 
1-7. 
 
What kinds of assessment instruments can be used and where are they 
appropriate? 
 

o Markscheme: marks are attached to specific parts of the assessment task 
and can be added up to give a total for the whole task 

o Analytic criteria: aspects of the task are separated into criteria, each of 
which is composed of a set of level descriptors. Each level descriptor is 
associated with a mark, and marks for each criterion can be added up to 
give a total for the task 

o Markbands: a single set of level descriptors – each of which is associated 
with a range of marks. 

o Global impression: a single set of level descriptors – each of which is 
associated with a mark 
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Different types of tasks lend themselves to different types of assessment 
instruments. For example, tasks in science and mathematics, where there are easily 
identifiable independent sub-tasks, are best assessed with a mark scheme specific to 
the task itself. On the other hand, some tasks in languages or the arts may be more 
effectively assessed using analytic criteria or global impression because the quality 
of the response can be best judged through a consideration of a small number of 
discrete aspects, or even as a completely integrated whole 
 
What processes are required in order to move from marks to grades? 
There are two distinct stages in negotiating the journey from marks to grades: 

o Standardisation: to ensure that the award of marks to different candidates 
is fair. Where there are different teaching sets, this process requires 
collaborative work between the teachers involved. 

o Grade award: to examine student responses to the task and identify, using 
grade descriptors, where the boundaries between grades on the IB scale 

should be placed. 
 

Fig 5. Summative Assessment Process: Instruments to Grades 
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Teachers need to develop a deep understanding of the meaning of each step on the 
IB grade scale so that they can judge students’ work with reference to it. 
Assimilation of these standards and their consistent application across assessment 
tasks requires exemplars from previous tasks to be retained for reference, alongside 
the grade descriptors that are available. 
 
 
 
 
 
 
………………………………………………………………………………………………………………………
…………………………………….



14  SOS-HGIC Assessment Policy 2025 
 

Part B: Assessment Practices at SOS-HGIC 
 
Expectations 
Management is expected to: 

• ensure that assessment follows the principles and procedures as set out in 
this document – 

• monitoring student performance and capabilities, and informing teaching and 
learning 

• ensure that student achievement is documented adequately across all areas 
of the curriculum 

• ensure that appropriate assessment data is supplied to parents and 
guardians along with the information needed to interpret it 

 
Teachers are expected to: 

• plan assessments well in advance and schedule them such that students 
have a manageable workload 

• work collaboratively in the construction of assessment tasks and in 
standardizing the expectations and outcomes across teaching sets 

• identify clearly to students well in advance the requirements for each 
assessment task 

• give students reasonable opportunities to show their capabilities with respect 
to the requirements of the course 

• provide timely feedback on assessments that will inform teaching and assist 
students in their learning 

• ensure that student achievement is documented in a comprehensive and 
comprehensible manner 

 
Students are expected to: 

• understand the role of assessment in the learning process 

• submit any required work for assessment on time and with due diligence 
 
Parents are expected to: 

• offer constructive and positive support to students as they complete their 
school work 

• o take note of, and abide by, the limits of assistance permitted by the school 
and the IB
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The “assessment journey” experienced by students at SOS-HGIC is outlined below: 

Fig 6. Assessment journey at SOS-HGIC 
 
 
What assessment practices are involved in the admissions process for 
SOS-HGIC? 
Offers of admission to SOS-HGIC are determined on the basis of previous academic 
records, performance in the school entrance examination and, for local applicants, 
an interview with senior management. 
 
The entrance examination comprises written papers in English, Mathematics and 
the Sciences as well as a Computer-Based Test for students applying for entry into 
MYP4 and DP1. These papers are written to meet the published entrance 
examination standards. 
 
The interview provides an opportunity for a candidate to demonstrate: 

• competence in general conversation with others 

• awareness of the kind of environment in which SOS-HGIC students reside 

• an ability to reflect on previous educational experiences 

• self-awareness in identifying personal strengths and weaknesses, and 
possible future challenges 

• a capacity for responding to situations that require logical thinking and 
identification of implication
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How are students assessed in the MYP? 
SOS-HGIC offers the last two years of the MYP: the cohorts are named MYP4 and 
MYP5. Assessments in the MYP are arranged around units of work whose structure 
is defined in terms of concepts, contexts and skills. Students are assessed 
formatively over the course of a unit and a summative assessment is made through 
a summative assessment task at the end. 
 
Summative assessments are based on one or more of the four analytic criteria 
(objectives) specified for each course, and marks are awarded on the scale of 
achievement levels from 0 to 8. 
 

 A B C D 

Language and 
literature 

Analysing Organizing Producing text Using language 

Language 
acquisition 

Comprehending 
spoken and visual 
text 

Comprehending 
written and visual 
text 

 
Communicating 

 
Using language 

Individuals and 
societies 

Knowing and 
understanding 

Investigating Communicating Thinking critically 

Sciences Knowing and 
understanding 

Inquiring and 
designing 

Processing and 
evaluating 

Reflecting on the 
impacts of science 

 
 
Mathematics 

 
Knowing and 
understanding 

 
Investigating 
patterns 

 
Communicating 

Applying 
mathematics in 
real-world contexts 

Arts Knowing and 
understanding 

Developing skills Thinking creatively Responding 

Physical and health 
education 

Knowing and 
understanding 

Planning for 
performance 

Applying and 
performing 

Reflecting and 
improving 
performance 

Design Inquiring and 
analysing 

Developing ideas Creating the 
solution 

Evaluating 

MYP Personal 
Project 

Planning  Applying skills Reflecting   

Interdisciplinary Evaluating  Synthesizing Reflecting  
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The MYP assessment criteria across subject groups. Source: MYP From Principles to 
Practice 2014 

o All four criteria are assessed at least once each semester 

o In the event of more than one assessment on a criterion, a professional 
judgement needs to be made by the teacher as to the level descriptor that 
best fits the student’s performance, taking account of progress 

o The achievement level awarded is not necessarily the mean of all 
contributing scores 

 
At the end of the semester, semester marks for each criterion are aggregated into a 
total out of 32, which is converted into a grade on the 1-7 scale according to 
published MYP grade boundaries – common across all subjects – as below: 
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In addition to these numerical grades, students receive feedback for the semester 
on Approaches to Learning (ATL) skills 
 

ATL skill categories MYP ATL skill clusters 

Communication I. Communication 

Social II. Collaboration 

Self-management 

III. Organization 

IV. Affective 

V. Reflection 

Research 
VI. Information literacy 

VII. Media literacy 

Thinking 

VIII. Critical thinking 

IX. Creative thinking 

X. Transfer 

 
and the following compulsory bespoke courses: 

o Thinking Skills/Information and Communications Technology (TS/ICT) 

o Personal and Social Education (PSE) 

o Reading Seminars (RS) 
 
The scale for feedback on ATL and these courses is as follows: 
 

Level Description 

EE 
Exceeds Expectations: The student can show others how to use the skill and 
accurately assess how effectively 
the skill is used. 

ME Meets Expectations: The student demonstrates the skill confidently and effectively 
(demonstration). 

AE 
Approaching Expectations: The student emulates others who use the skill and uses 
the skill with scaffolding 
and guidance. 

BE Below Expectations: The student is introduced to the skill and observes others 
performing it. 
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Personal Project 
The MYP Personal Project is a significant independent project for final-year MYP 
students, encouraging personal initiative and creativity. It allows students to explore 
a topic of personal interest, develop a detailed plan, conduct in-depth research, and 
create a product or outcome that demonstrates their learning and skills. Throughout 
the project, students maintain a process journal to document their progress and 
reflections, culminating in a comprehensive final report. The project is assessed 
based on three criteria that evaluate their investigation, planning, action, and 
reflection, emphasizing the development of ATL skills. Students' work is moderated 
internally and assessed externally by IB examiners. By engaging in the Personal 
Project, students showcase their understanding and application of the IB learner 
profile attributes, preparing them for future academic and personal challenges. 
 

Criterion A Planning Maximum 8 
Criterion B Applying skills Maximum 8 
Criterion C Reflecting Maximum 8 

 
Each relates to specific ATL skills, as presented in the following table. 
 

MYP projects 
objective 

Students should be able 
to: 

Relevant ATL skill clusters 

A: Planning  ● demonstrate research skills. 

● demonstrate self- 
management skills. 

• Information literacy skills 

• Organization skills 

• Affective skills 
B: Applying skills  ● demonstrate thinking skills. • Critical thinking skills 

• Creative thinking skills 

• Transfer skills 

• Media literacy skills 
C: Reflecting  ● demonstrate 

communication and social 
skills. 

● demonstrate self- 
management skills. 

• Communication (interaction and 
language) skills 

• Collaboration skills 

• Organization skills 

• Affective skills 

• Reflection 
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MYP examinations are set for students in all MYP courses at the end of the MYP4 
and MYP5 years. Each examination: 

• Counts as summative assessment and is factored into the summative 
assessments for the semester as a whole (i.e. there is no separate 
examination grade) 

• Contains tasks that relate to specific criteria or strands from the MYP 
assessment instruments that teachers consider can best be assessed under 
examination conditions 

• Contributes to a mark on the 0-8 scale for each criterion (or part thereof) 
assessed by the examination 

• Provides an opportunity for students to practice working under examination 
conditions as preparation for their experiences in the MYP e-assessment and 
the  Diploma Programme 

• Has a duration of 2 hours 
 
MYP eAssessment Information 
The MYP eAssessment provides an opportunity for MYP5 students to demonstrate 
their learning through standardized external evaluations. At SOS-HGIC, we offer 
eAssessment options in alignment with IB expectations. This starts in May 2026. 
 
Components of eAssessment 
On-Screen Examinations: Conducted in subjects such as Language and Literature, 
Language Acquisition, Mathematics, Sciences, Individuals and Societies, and 
Interdisciplinary Learning. 

• ePortfolios: Submitted for subjects including Language Acquisition, Arts, and 
Design. 

• Personal Project: Externally moderated by the IB to assess students’ 
independent learning and project management skills. 
 

Preparation and Support 
SOS-HGIC students have opportunities to familiarise themselves with the 
eAssessment format. Mock assessments and workshops are provided to build 
confidence and competence. 
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Certification 
Successful completion of the eAssessments can lead to the award of the IB MYP 
Certificate which recognises a student’s achievement across key subject groups, the 
personal project, and the interdisciplinary learning component. The MYP Certificate 
is valued by schools worldwide and serves as a mark of readiness for future 
academic challenges, including the IB Diploma Programme or other post-MYP 
pathways. 
 
 
How are MYP assessments used to guide enrolment in courses in the 
Diploma Programme? 
 
The following are guidelines for previous performance related to the suitability of 
certain DP courses. Depending on the particular circumstances of a student, there 
may be exceptions made: 
 
COURSE(S) REQUIRED PRIOR 

EXPERIENCE 
RECOMMENDED MINIMUM MYP 
GRADE 

English A lit HL MYP English 
language and 
literature 

6 in English LAL 

Amharic A lit SL  No minimum for Ethiopian students 
Swahili A lit SL MYP Swahili 

language and 
literature 

Completion of Swahili LAL by  

French A lal SL  No minimum for continuing MYP 
French A students 

English B HL MYP English 
language acquisition 

 

French B HL MYP French 
language acquisition 

6 in French MYP French Language 
Acquisition phase 4 

French B SL MYP French 
language acquisition 

5 in French MYP French Language 
Acquisition phase 3 

Language ab initio SL No prior experience 
with 
language allowed 

Not applicable 

Swahili B HL  For Kenyan students without Swahili 
language and literature 

History, Geography, 
Anthropology HLs 

Any MYP individuals 
and societies course 

5 in any Individuals and Societies 
course; 
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COURSE(S) REQUIRED PRIOR 
EXPERIENCE 

RECOMMENDED MINIMUM MYP 
GRADE 

Economics HL Any MYP individuals 
and societies course 

5 in Individuals and Societies 
Course; 5 in  Mathematics Grades 
for Quantitative aspects 

Digital Society HL Any MYP individuals 
and societies course 

5 in any Individuals and Societies 
course; 5 in personal project 

Biology HL Any MYP science 
course 

6 in Biology, or in Chemistry and 
Physics, in the absence of Biology 

Chemistry HL Any MYP science 
course 

6 in Chemistry,  in Physics and 
Biology in the absence of Chemistry 

Physics HL Any MYP science 
course 

6 in Physics or in Chemistry and 
Biology in the absence of Physics 

Computer Science HL MYP standard and 
extended 
mathematics 

6 in both mathematics courses; 5 in 
design; 5 in personal project 

Mathematics: analysis HL MYP standard and 
extended 
mathematics 

6 in both mathematics courses 

Mathematics: analysis SL MYP standard and 
extended 
mathematics 

5 in both mathematics courses 

Mathematics: applications 
SL 

MYP standard and 
extended 
mathematics 

No minimum 

Visual Arts HL/SL None required  
Theatre HL/SL None required  
Music HL/SL None required  
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How are students assessed in the DP? 
SOS-HGIC offers the two-year DP: the cohorts are named DP1 and DP2. 
Assessments in the DP are arranged around units of work, and emphasize concepts 
and skills as well as content. Formative and Summative tasks are mandatory and 
contribute to overall progress.  
 
Subject group courses: 

o DP students are awarded 4-61 individual grades on the 1-7 scale in 
each course during each semester this provides students with “real-
time” indicators of how their performance level relates to the standards of 
the final assessments in DP2 

o Teachers use the suite of grades accumulated by the end of the semester in 
order to make a professional judgement as to the overall semester grade – 
these judgements are made with reference to the published DP grade 
descriptors (which vary across courses and subject groups of the DP) 

 
Diploma core: 

o Assessment in Theory of Knowledge (TOK) and the Extended Essay (EE) is 
recorded on a letter-grade scale from A to E 

o Students receive a grade on their report cards for Theory of Knowledge at 
DP1 and DP2 

o Students do not receive a grade for Extended Essay but rather receive 
comments on their progress in their reports at DP1 and DP2.  

o In the final exam TOK and EE grades are combined in a core matrix to 
generate a points score between 0 and 3 

o CAS is mandatory and students must regularly complete their reflections 
which is the basis for determining the CAS status of each student toward 
graduation. 

 
  

 
1 Standard level students will have at lease 4 returned summative task grades toward their semester 
grade. Higher Level students will have at least 6 returned summative task grades toward their 
semester grade 
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Other Assessments 
Students also receive feedback for the semester on ATL skills and the following 
compulsory bespoke courses: 

o Personal and Social Education (PSE) 

o Reading Seminars (RS) – in DP1 only 
 
Internal examinations  
All DP students will sit written exams at the end of each semester in the components 
of their final exam. Non-exam courses such as the Arts will complete a scaled set of 
tasks similar to their final IB external assessment component. Internal exams are 
intended to serve as an indicator of student0readiness of their final IB exams and 
serves as formative assessment toward the final exam while providing performance 
data for interventions. Mock examinations, involving full sets of papers for each 
course, takes place in March of DP2 - two months before the final DP examinations. 
 
Final IB Assessments 
In addition to ongoing assessments in the DP as part of teaching and learning, three 
categories of work contribute to the final DP assessment and the award of the IB 
Diploma: 

• Internally-assessed tasks submitted to IB with teacher assessments 
moderated by external examiners 

• Non-examination externally-assessed tasks submitted to IB and 
assessed by external examiners 

• Examination tasks submitted to IB and assessed by external examine 
 
The IA Timelines are as follows: 

• All courses introduce IAs: December of DP1 Semester 1 

• All students introduced to EE: January DP1 Semester 2 

• All students finalize their IA/EE Topics: March of DP1 Semester 2 

• Students begin data collection2: May of DP1 Semester 2 

• TOK IA (Exhibition) completed: May of DPD1 Semester 2 

• Draft and Final Submissions: September of DP2 Semester 1 to March DP2 
Semester 2. 

Each cohort has access to a cohort dashboard which includes a Planner and 
Schedule of Deadlines for planning and to support self-management.  

 
2 Science courses collect their data before vacation in June. Other courses require field data collection 
over the course of the vacation. 
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Early Warning Systems and Support for DP Students 
 
All DP students will be supported to work toward a minimum Grade 5 in all their 
courses. Full Diploma students must meet the following performance expectations to 
maintain their Diploma Status: 

• A courses aggregate of 25 and above 

• Total aggregate for HL subjects must be above 12 

• Total aggregate for SL subjects must be above 9 and  

• A minimum grade C or above in the core subjects TOK 

• Consistent progress on CAS Reflections and EE 
 
Students who do not meet these expectations will be placed on support 
interventions which include: 

• Targeted support sessions 

• Study skills support 

• Regular check-ins with the DP Coordinator 

• Academic probation 

• Counseling for alternative pathway in Diploma Programme Courses 

 
The ultimate aim is to ensure all students attain their fullest potential. 
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How is assessment information communicated? 
 
SOS-HGIC uses ManageBac as its platform for supporting IB curriculum and 
assessment. The following rules are imposed for the purposes of clear 
communication and preparation for assessments in both the MYP and the DP: 

• Every summative task set must be entered on ManageBac as a TASK at least 
four weeks before the task is due.  

• Students must have no more than three summative assessments in any one 
week; once that limit is reached on ManageBac, teachers must place their 
dates elsewhere. In the case where students have an overload, the must use 
the complaints form to submit an assessment overload complaint for 
intervention. 

• Every formative task set requiring student time outside class must be 
entered on ManageBac as a TASK at least one week before the task is due. 

 
The following information must be provided to students on ManageBac in 
accordance with these timelines: 

o The assessment criteria/objectives (or particular strands within them) 
that will be assessed 

o Instructions for the completion of the task 

o The format of the task required, e.g. an essay, report, presentation, 
podcast, oral, performance, etc. 

 
Feedback from teachers to students is expected according to the following: 

o Summative assessment marks must be returned to students within two 
weeks of completion. 

o Formative assessment feedback (quantitative or qualitative) must be 
provided well in advance of the next assessment task. 

 
In the DP, there are also deadlines for non-examination components. Most of 
these falls in the period between November and March of the DP2 year, and all 
of them must be entered on ManageBac at the start of the DP2 year. 
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Parents have access to ManageBac through the parents’ portal, which provides the 
following information: 

o Summative assessment dates 

o Summative assessment types and grades (DP) 

o Summative assessment types and criterion achievement levels (MYP) 

o Semester grades (DP and MYP) 
 
Parents have the opportunity for parent meetings on the progress of their children. 

• A mid-term interaction in October of Semester 1 

• An open day for student-parent conferences in January of Semester 2 

• A mid-term interaction for parents of DP2 candidates in March/April of Semester 2 

• Dedicated conferences with parents of specific students can also be arranged for 
particular purposes. 
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What measures are there to support students who have academic 
challenges? 
Most challenges fall under one of the following areas: 

• Social and Emotional Challenges: the student is placed on a tracking 
schedule that requires input from all teachers and the school counselling 
department for targeted support which may include 

• Self-management: Persistent late submission of work- the student is 
placed on a tracking schedule that requires input from all teachers, and 
appropriate measures are taken including support from the hostel tutor and 
study skills workshops (See fig. 7) 

• Academic performance: The student is placed on a tracking schedule that 
requires input from all teachers 

• Inclusive Arrangements: Disclosures by student or family trigger a series 
of actions including a formal assessment of the situation while applying 
standard IB inclusive arrangement actions. 

• Academic integrity: cases are handled according to the school’s academic 
integrity policy and IB standards. 

 
Fig 7. Response to persistent late submission of work 

 
In all cases, it is essential that the nature of the problem and the measures for 
dealing with it are communicated by email so that there is a written and dated 
record to which all parties can be referred. 
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Student complaints procedures 
At SOS-HGIC, we are committed to fair and transparent practices. Students are able 
a review of assessment results if they believe an error has occurred. Our appeals 
process follows IB guidelines and ensures that all concerns are addressed promptly 
and respectfully. 
 
 
Enquiry upon results for school based assessments 
At the end of each semester and academic year, an email is sent out to all students 
providing the opportunity where necessary for students to request for re-mark of 
your scripts/components for a subject or to raise an enquiry on a grade. Students 
are sent the Enquiry Upon Results Request form to complete. Once completed, the 
programme coordinator works with respective HODs to investigate the enquiry after 
which a decision is made and communicated to the student. 

1. Initial Inquiry: The student should first discuss the concern with the subject 
teacher to seek clarification. 

2. Formal Appeal: If unresolved, a written appeal should be submitted to the 
Programme Coordinator. 

3. EUR Form: The student must complete the Enquiry Upon Results (EUR) 
form. 

4. Review Process: The Programme Coordinator will investigate the case and 
work with other relevant staff to review the assessment to determine whether 
the grade aligns with the established criteria. 

5. Outcome Notification: The final decision will be communicated in writing to 
the student. 

6. ManageBac Update: The student’s report on ManageBac will be updated 
accordingly. 

 
Assessment Overloads 
Since all summative dates must be posted on ManageBac at the beginning of the 
semester, students are expected to know when they have assessments. In line with 
school policy, students who have more than three tests in the same week or day will 
benefit from an intervention ranging from an alternative assessment date if there 
are few students involved depending omn the nature of the assessment, or an 
assessment reschedule on the calendar. In each case, teachers and Hoeads of 
Department work together with the Programme Coordinator to intervene. 

• Students must complete the SOS-HGIC IB Assessment Overload Requests 
Form 

• The request must be submitted at least 1 week to the scheduled date 
• The programme coordinator works with teachers and academic HODs for an 

appropriate solution. 
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